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Overview

In January, 2013, the 1440 Foundation through the Center for Contemplative Mind in Society 
awarded a faculty development grant to Xavier University of Louisiana through its Center for 
the Advancement of Teaching. This grant supported an initiative titled “Sustaining the Dialog” 
which aimed to enable faculty members to gain expertise in contemplative pedagogy. 

This report documents activities associated with the grant, through the exhaustion of all funds 
in November, 2013, as well as continued programming through March, 2014.

The Center for the Advancement of Teaching maintains a website which includes information 
about this initiative. We encourage the readers of this report to learn more about the work of 
the Center for the Advancement of Teaching in general and the grant-related activities in 
particular by visiting our website at: http://cat.xula.edu/grants/

Narrative

In February, 2013, the Center for the Advancement of Teaching issued a request for proposals 
to all Xavier faculty. As a result three faculty were selected. The RFP and the successful 
proposals are included as Appendices A and B. These three faculty attended the Ninth Annual 
Summer Session on Contemplative Pedagogy in August, 2013. Short biographies of 
participating faculty are included in Appendix C, along with information about how these 
faculty implemented a contemplative pedagogy after attending the Summer Session. 

Learning Community: The three participating faculty met regularly with CAT’s Media Artist, 
Bart Everson, throughout the fall semester of 2013. Most of these meetings took place in the 
Meditation Room of the newly constructed St. Katharine Drexel Chapel. Meetings followed 
the general format of silent meditation followed by informal discussions of contemplative 
pedagogy.

Fall Faculty Book Club: Every fall semester, CAT sponsors a Fall Faculty Book Club for 
Xavier faculty. In 2013, inspired by the Sustaining the Dialog initiative, we selected  
Sentipensante (Sensing/Thinking) Pedagogy: Educating for Wholeness, Social Justice and Liberation 
by Laura I. Rendón. A dozen faculty from diverse disciplines across campus (including the 
three faculty participating in this initiative) joined the book club and read the book. We met 
three times to discuss the ideas and themes developed by Dr. Rendón. Some thoughts on the 
book from Xavier faculty may be found in Appendix D.

Papers Presented at Meetings: CAT’s Media Artist, Bart Everson, presented at two conferences 
on related topics during the funding period:
 



• Contemplative Faculty Development: From Spiritual Emergency to Visions of 
Wholeness. Presented at the annual meeting of the Association for Contemplative Mind 
in Higher Education, November 2013, Amherst, MA.

• Mindfulness for Professors and Students. Presented at the annual meeting of the 
HBCU Faculty Development Network, October 2013, New Orleans, LA. 

Introduction to Zen Meditation: On November 14, 2013, CAT was pleased to sponsor a second 
installment in our continuing series on “Contemplative Practices in Diverse Traditions” with a 
session on Zen meditation led by Rev. Michaela O’Connor Bono. (Rev. Bono was ordained as 
a Soto Zen priest in September 2010. She is a co-founding board member of the US chapter of 
Sakyadhita, the internationally renowned association of Buddhist women. She is also on the 
board of the Buddhist Peace Fellowship, an organization of Buddhists dedicated to radical 
social change.) This session open to all Xavier faculty, with eleven faculty (including the three 
faculty participating in this initiative) attending. Participants learned the basics of how to 
practice sitting meditation in the Zen tradition and some of the essential principles of Buddhism 
related to working with the mind. As Rev. Bono wrote, “By harmonizing body, breath and 
mind in meditation, we can begin to see the ways in which our thoughts and emotions piece 
together our world. ”

The Contemplative Classroom: On January 16, 2014, CAT sponsored a workshop entitled “The 
Contemplative Classroom: How three Xavier faculty have implemented a contemplative 
pedagogy in their courses.” In this workshop, the three participating faculty, who by now had 
finished a complete semester of implementing a contemplative pedagogy, shared their 
experiences with their colleagues. Each faculty member presented a specific pedagogical 
technique, explaining how they used it in class. 21 Xavier faculty were in attendance. (This is 
approximately 12% of the entire faculty body.) Evaluation data for this workshop is included 
in Appendices E and F.

Morning Meditation: At the “Contemplative Classroom” workshop, CAT announced a morning 
meditation series. The series began January 21, 2014, and has continued since then on a weekly 
basis. The format for these sessions has been that of a brief, silent meditation followed by a 
short discussion. The three participating faculty and two interested staff members have 
facilitated the sessions in turn. Discussions have centered how to carry the spirit of the 
meditation forward into the rest of our day, into our professional and personal lives, including 
our teaching and learning. This series extended and broadened the learning community 
mentioned above. Meetings have been held in the Mellon Seminar Room at CAT (rather than 
in the Meditation Room of St. Katherine Drexel Chapel) in hopes of appealing to all regardless 
of religious affiliation (or non-affiliation).

Promotional flyers for the morning meditation series are attached as Appendix G.



Financial Status

Grant funds were expended in three basic categories:

1. The bulk of funds ($4,353.24) were used to enable three faculty to attend the Ninth 
Annual Summer Session on Contemplative Pedagogy in August, 2013. 

2. A portion of funds ($389.81) were used to purchase copies of Sentipensante Pedagogy 
(for the Fall Faculty Book Club, described above). 

3. The remaining amount ($256.95) was used to purchase seat cushions as a donation to 
Mid City Zen (in lieu of payment to Rev. Bono for the “Introduction to Zen Mediation” 
workshop, described above).

Details of these expenditures may be found in the narrative section of this report.

A report detailing the final financial status of the grant upon exhaustion of all funds is attached 
as Appendix H.

Outcomes and Evaluations

This grant initiative directly affected the teaching of three Xavier faculty members, impacting 
hundreds of students in years to come. However, this impact was expanded through the faculty 
development component, as noted above. We reached 38 additional faculty through the Fall 
Faculty Book Club, the Zen meditation session, the Contemplative Classroom workshop, and 
the morning meditation series; this represents 21% of the 178 faculty members currently 
employed by Xavier.

Our proposal listed four outcomes with attendant evaluation strategies.

Outcome #1 : Three faculty will participate in the Contemplative Curriculum Development 2013 
Summer Seminar.

Evaluation Strategy: Post-seminar self-report surveys of effectiveness and impact: See 
Participating Faculty, Appendix C. 

Outcome #2: Funded faculty will implement a contemplative pedagogy in at least one class in 
academic year 2013-14.

Evaluation Strategies:

⁃ Content analysis of syllabi, assignments, or other course materials for evidence 
of contemplative pedagogy: See Participating Faculty, Appendix C.

⁃ Student focus groups and self-report surveys of educational effectiveness and 
impact (e.g., attention, understanding) of the implemented pedagogy: See 
Participating Faculty, Appendix C.



Outcome #3: Funded faculty will each conduct at least one CAT workshop disseminating the 
information they learned from the Summer Seminar.

Evaluation Strategies:

⁃ Track number of workshop participants: 
⁃ Fall Faculty Book Club: 15
⁃ Introduction to Zen Meditation: 11
⁃ The Contemplative Classroom: 21
⁃ Morning Meditation (series): 8
⁃ Total (non-unique): 55
⁃ Total (unique): 38

⁃ Formal workshop evaluations: See Appendix E.

Outcome #4: Contemplative pedagogical techniques will be adopted beyond the initial three 
faculty members by other Xavier faculty.

Evaluation Strategies: Follow-up survey of workshop participants: See Appendix F.

Lessons Learned, Future Directions

We are pleased with the outcomes of this grant initiative. Clearly, the Summer Session on 
Contemplative Pedagogy had a significant impact on the three faculty who attended. Through 
their implementation of contemplative pedagogies, we expect that hundreds of Xavier students 
will benefit. The “second half” of the initiative (outcomes 3 and 4 above), in which the 
participating faculty acted as faculty developers and shared their knowledge with colleagues 
was partially successful but much work remains to be done.

In retrospect it seems obvious that the sustained immersion of the Summer Session on 
Contemplative Pedagogy is far more effective and empowering than our more diffuse faculty 
development efforts here at Xavier. We don’t have the resources to mount a week-long 
intensive institute of this nature, but we hope to send more faculty to the Summer Session in 
future, funds permitting. We also remain hopeful that we might find a faculty development 
model for our campus that allows for the in-depth exposure to new ideas and new practices 
necessary for the adoption of a new pedagogy.

We’d hoped to address this by launching the Morning Meditation series. Through this series, 
we hoped to expand our learning community, to broaden the circle of inclusion and thus further 
sustain the dialog on contemplative pedagogy here at Xavier. We were somewhat disappointed 
by the result. It certainly served to sustain the dialog of the original learning community, and in 
that sense was successful, but the expansion failed to meet expectations. We garnered four new 
participants, of whom three were staff; we had only one additional faculty member, who 
attended exactly one time. 

Since we have ample evidence of faculty interest, we have speculated that this may be a matter 



of timing. Although morning may be the best time for meditation, early afternoon is the best 
time for faculty development sessions. However, we also suspect that a different model might 
foster a greater sense of commitment.

Thus we’ve been casting about for a new model which might better serve these aims. One 
solution might be to adopt a “working group” model. This would have several key differences 
from the Morning Meditation series.

1. Membership: Faculty will be asked to join and thus make a commitment of sorts, rather 
than operating on a drop-in model which entails little sense of commitment. A 
competitive application process may be necessary to ensure a committed group of 
optimal size. 

2. Timing: Meet around noon or in the early afternoon, times which CAT has identified as 
optimal for the greatest number of our faculty.

3. Frequency: Meet biweekly instead of weekly. This is respectful of faculty schedules.
4. Food: As an incentive we will feed people lunch, funds permitting. This is a time-tested 

and cost-effective means of encouraging participation. 
5. Books: We will purchase books for participants, funds permitting. Contemplative Practices 

in Higher Education seems like an excellent choice.
6. Outside speakers: Each semester we will bring a contemplative practitioner in from the 

local community to share a traditional practice. 

The members of the original learning community, the three participating faculty listed in 
Appendix C, in conjunction with CAT’s Media Artist, have expressed a strong interest in 
conducting more workshops in the 2014-2015 academic year. Whether these would stand on 
their own or be folded in as part of the Contemplative Pedagogy Working Group will be 
determined as part of  CAT’s planning process for the fall.

One final note is in order regarding a longer-term vision which has emerged in our discussions. 
We very much wish to continue our efforts toward broadening the circle to include all sectors 
of the campus community: not only faculty but also students as well as administrators and 
staff. We’ve had some staff participation, but so far this has been limited to academic support 
staff who work closely with faculty and are comfortable talking about pedagogy. Our focus 
thus far on faculty and pedagogy is very deliberate, in that we feel that’s the logical starting 
place for anything sponsored by CAT. Even our participating faculty have been a little 
tentative about embracing contemplative pedagogy at first, unsure how it will be perceived by 
their colleagues and by administrators. As one faculty member said in a moment of candor, 
“This won’t help me get tenure.” Nevertheless we are confident that as faculty gain confidence 
and competence in this area, a natural progression will be to initiate increasingly inclusive 
conversations and opportunities for practice.



•Appendix A•

Request for Proposals



Sustaining the Dialog: Building Core Expertise in 
Contemplative Pedagogy at Xavier University of Louisiana

Funded by the 1440 Foundation through the Center for Contemplative Mind in Society

Request for Proposals

The Center for the Advancement of Teaching invites you to apply for a 
grant. The “Sustaining the Dialog” grant is funded by the 1440 
Foundation through the Center for Contemplative Mind in Society to 
support faculty in developing a contemplative curriculum. The expected 
outcomes of the initiative include deepening faculty understanding of 
contemplative pedagogy, sharing expertise with colleagues, and ultimately 
enhancing student learning experiences.

St. Katherine Drexel’s desire was for a contemplative way of life, but her 
discernment led her to believe God’s “call” was to provide quality 
educational opportunities for Native Americans and African Americans, 
eventually founding Xavier University of Louisiana. Yet she never 
neglected the contemplative aspect; she consistently described her mission 
(she used the term “apostolate”) and that of the Sisters of the Blessed 
Sacrament as being two-fold, i.e. prayer and work. Today at Xavier we 
recognize the need to extend our foundress’ vision into the classroom and 
emphasize that vita activa and vita contempliva are not mutually exclusive 
but in fact necessary correlates that support and inform one another. In 
pursuit of Xavier’s mission to “contribute to the promotion of a more just 
and humane society,” the University community would do well to stay 
grounded in a thoughtful and considered approach to teaching, learning 
and life. 

In this spirit we invite you to apply for support, with the aim of 
developing a learning community of faculty through travel to the Summer 
Seminar in Contemplative Curriculum Development, who can share their 
expertise with colleagues on campus. As such this grant will allow for 
faculty to become faculty developers themselves, focusing on the theme of 
contemplative teaching. 



Eligibility and Application Process 

Proposals may be submitted by any full-time faculty member within the 
university. Faculty members should submit a complete electronic copy of 
their proposal to the Center for the Advancement of Teaching via email 
(cat@xula.edu).

Due Date: No later than 4:00 p.m. on March 15, 2013

It is anticipated that three proposals will be funded. Funded participants 
will receive travel support to attend the Summer Session on 
Contemplative Pedagogy (August 4-9, 2013 at Smith College, 
Northampton, MA). 

Funding decisions will be made and communicated to faculty by April 1, 
2013. See below for details regarding proposal requirements and format.

Proposal Expectations

The focus of this grant is to enable faculty members to gain expertise in 
contemplative pedagogy. No prior experience is necessary. Preference 
will be given to proposals that demonstrate a grasp of the basic concept 
and sincere desire to learn more. 

Proposal Requirements and Format 

Please use the following format for proposals:

1) Cover Page (see attached) 
2) Narrative (not to exceed 500 words): Explain your interest in 

contemplative pedagogy. 
3) Statement of Commitment: Submit a statement of commitment to 

participate in the activities specified under Participation 
Requirements, below.

4) Letter of Support: Attach a brief letter of support from the 
department chair or academic dean. Please make note of the required 
signatures on the cover sheet.



Assessment of Proposals

Proposals will be assessed based on the expectations listed above and will 
be reviewed by a subcommittee of the CAT Advisory Group and CAT 
staff.

Participation Requirements

Summer Session on Contemplative Pedagogy. It is anticipated that funded 
faculty members will be available from August 4-9, 2013, to attend the 
Summer Session on Contemplative Pedagogy at Smith College in 
Northampton, MA. More information is available on the web at

www.contemplativemind.org/programs/summer

Learning Community Meetings. During the 2013-14 academic year, while 
faculty are implementing what they’ve learned, CAT will host four 
meetings to allow participants to exchange ideas and troubleshoot 
projects. Grant recipients will be publicly recognized for their academic 
leadership and asked to share their knowledge and experiences with other 
colleagues across the university through CAT sessions or future FaCTS 
Summer Seminars.

Workshop: Each faculty member will conduct a CAT workshop, sharing 
what they’ve learned in the process of integrating contemplative practices 
with their professional lives as teachers, with an eye toward helping others 
who are interested in similar work.

Questions or Comments

Any questions about the grant or this RFP should be directed to Mr. Bart 
Everson at campus ext. 5164 or bpeverso@xula.edu.



Xavier University of Louisiana
Center for the Advancement of Teaching

Sustaining the Dialog

Grant Proposal Cover Sheet

Name: 
__________________________________________________________

Department: 
__________________________________________________________

Mailing Information: 
______________________________________________________ 

Your Signature: 
__________________________________________________________ 

Chair Signature: 
__________________________________________________________
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Successful Proposals







Sustaining the Dialog: Body-Centered Contemplative Practices for the Classroom
(Ross Louis, Communication Studies)

Narrative 
My interest in contemplative pedagogy stems from a relatively recent personal practice of mindfulness that has 

expanded to include my Xavier contexts. In March 2012, I began meditating and reading various texts about 
mindfulness and presence. Some of these texts come from Eastern spiritual traditions, while others are more secular. 
Soon after beginning a meditative practice, I observed the impact of this work on my interactions with others, both 
within my personal and professorial lives. As isolated and private as my practice of sitting quietly every morning 
seemed, I recognized its residual effect throughout the day when I encountered others. Initially, I experimented with 
small mindfulness exercises throughout my day at Xavier. I was interested in merely observing (not evaluating) my 
body, thoughts, and emotions during various interactions with students. How did my body react to a disruption during a 
lecture? What chain of thoughts did I have as I entered a classroom? As simple as these exercises were, I could not 
easily accomplish them while maintaining my standard teaching script or professor persona. I realized I am frequently 
on autopilot in the classroom, moving from one rehearsed teaching behavior/thought/emotion to the next, usually 
without awareness.

CAT’s ongoing mindfulness sessions and my collaboration in editing the Center for Contemplative Mind in Society 
grant have all initiated or sustained my interest in contemplative pedagogy. I see that the mindfulness practice I 
cultivated last March is not separated from my Xavier pedagogy. Specifically, I see clear connections to the 
performance-oriented Communication Studies courses I teach, and I have now implemented small meditation 
exercises that I practice alongside my students in three different courses. In Fundamentals of Public Speaking, for 
example, I revised a traditional warm-up session before graded speeches. I ask students to begin from a position of 
stillness and quiet. We stand, shifting slightly from right to left, forward and backward, until we find an equilibrium 
that balances our bodies along a horizontal and vertical axis. Then, we follow our breaths inward and outward. While 
this brief exercise takes no more than one minute, I am struck by how still and quiet our bodies become. The exercise 
seems to function as both a relaxation technique and a community effort toward mindfulness.

My future goal for a contemplative pedagogy is to link discussions of mindfulness to academic content, always 
balancing such discussion with embodied practice. Given my position in Communication Studies and my background in 
Performance Studies (both of which privilege the body as a site of knowledge), I am especially interested in 
contemplative movement practices. I was excited to read that choreographer Yin Mei Critchell led contemplative 
moving sessions during the 2012 Summer Session on Contemplative Pedagogy and is listed as a faculty member for the 
2013 session. I foresee several opportunities to incorporate such work into future Performance Studies courses. My wish 
is to enhance both student learning and my lived experience as a teacher through in-class moments of shared, 
embodied presence.   
Statement of Commitment

If awarded a “Sustaining the Dialog” grant, I commit to the following activities:

• Attend the “Summer Session on Contemplative Pedagogy” from August 4-9, 2013 at Smith College, 
Northampton, MA. As of now, my specific focus in attending the session will be on practicing and developing body-
centered contemplative activities that I may incorporate into performance-oriented Communication Studies courses.

• Attend four “Learning Community Meetings” throughout the 2013-2014 academic year and future CAT FaCTS 
Summer Seminars to share my experience gained through the “Summer Session on Contemplative Pedagogy” 
and my own incorporation of contemplative pedagogy into the Xavier classroom.

• Conduct a CAT workshop for Xavier faculty that shares the work I develop on contemplative pedagogy as a 
result of the grant. As noted above, my initial interest is in developing physical, body-centered contemplative exercises 
that might be applied to courses that require students to perform (e.g. creative presentations; oral presentations; etc.)



Xavier University of Louisiana
Center for the Advancement of Teaching

Sustaining the Dialog
Grant Proposal Cover Sheet

Name: Lisa J. Schulte-Gipson, Ph.D.

Department: Psychology

Mailing Information:
Campus: Box 115
Home: 383 Carmel Valley Drive

Laplace, LA, 70068

Your Signature: _______________________________________

Chair Signature: ______________________________________

“What do you do for a living?” is very common question. Individuals working at Xavier would give a variety of responses. Mine is, “I teach.” As a teacher my primary purpose 
entails serving as a mentor and role model to students, and facilitating student learning. I believe this purpose is consistent with contemplative teaching.
One result of my view is that I emphasize student ownership of learning. For instance, I utilize interteaching in PSYC1010. Interteaching involves a ''mutually probing, mutually 
informing conversation between two people" (Boyce & Hineline, 2002, p.220). While engaging in interteaching students discuss the basics, specifics, and applications of course 
material. I serve as a guide to clarify, elaborate, and summarize discussion. Because of this and other techniques I understand that learning is a complex, integrated, and active 
process. I believe that the present grant will enable me to both further understand and enrich student learning. 
SOTL (Scholarship of Teaching and Learning) is my primary area of research. My past research has focused on course assignments (e.g., three short critique papers versus one 
research proposal) as enhancing performance. More recently I have focused on qualities of the student (i.e., engagement) and their relationship to course satisfaction and 
performance. This semester I have included a measure of gratitude, which I will test as a predictor of engagement, satisfaction, and performance. In essence my research is moving 
from (the effects of an) assignment to (the effects of the) person on learning. My hope is that this grant will enable me to advance research in this area with the ultimate goal of 
enriching student experience, fostering self-evaluation and critical thinking, and promoting the application of what is learned to life outside of the classroom. 
One of the goals of the Center for Contemplative Mind in Society is to create a “more just and compassionate society.” This goal is, obviously, consistent with Xavier’s mission. 
When I came to Xavier (twenty years ago) I had little understanding of the mission. Over time I have become very invested in the mission. In essence, I believe in our mission and, 
thus, would like to learn more about how to teach in a manner consistent with it. 
My interest in this grant also has a very personal basis. I reside in LaPlace and experienced flooding during hurricane Isaac. Supervising home repairs in addition to my other 
responsibilities was quite stressful, almost overwhelming. During this time I began exploring the field of positive psychology, specifically exercises in gratitude. I began keeping a 
journal focused on what I was grateful for and taking the time to focus on my emotions and reactions to the events affecting my life. I found this introspection to be of great benefit 
as I was able to enjoy and appreciate positive aspects of my life. I also began to share my experience (e.g., the benefits of exercises in gratitude) with others on an informal basis. I 
would like to learn how to share the benefits of introspective practices with my students. 
Statement of Commitment

I am very interest in contemplative practices and contemplative teaching. Thus I commit to the following: 
-I will be available and will attend/participate in the summer session on contemplative pedagogy from August 4 through August 9, 2013. 
-I will implement what I have learned regarding contemplative pedagogy during the 2013-2014 academic year.
-I will attend and participate in learning community meetings during the 2013-2014 academic year. 
-I will share my knowledge and experiences with other colleagues across the university through CAT sessions and/or future FaCTS summer seminars.
-I will conduct a CAT workshop sharing what I have learned (and experienced) in the process of integrating contemplative practices with my professional life as a teacher with an 
eye toward mentoring others who are interested in doing the same.

Sincerely,

Lisa J. Schulte-Gipson
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Participating Faculty

Katherine Eskine, Psychology

Dr. Eskine came to Xavier in the fall of 2012. She has conducted research on the preclinical 
stages of Alzheimer's, verbal fluency abilities in older adults, the nature of procrastination in 
undergraduates, and memory consolidation. Currently, she is studying evolutionary theories of 
music and creativity, neurophysiological changes associated with preclinical stages of dementia, 
and the relation between music and dementia.

Prompted in part by sessions at CAT, Dr. Eskine had already begun sharing contemplative 
practices with her students. Well-versed in the empirical literature on contemplative science, 
she viewed Sustaining the Dialog as "a necessary next step" in her pedagogy.

Regarding the Summer Session, Dr. Eskine writes: "The Summer Session on Contemplative 
Pedagogy has greatly impacted my teaching here at Xavier. For starters I now gauge the 
emotional as well as the energy levels of my class before starting a lecture. Simply sharing with 
them that they seem down, or happy, has increased our communication and enhanced our class 
productivity. Secondly, the seminar has helped to focus attention on my presence in the 
classroom. I am now more aware of what I am bringing to the class (besides heaps of 
knowledge, of course) and this has made me a better teacher."

Since attending the Summer Session, Dr. Eskine has integrated contemplative practices in all 
her classes, as a way to center around the intended topic of the day. She has also been using a 
breathing meditation to decrease test anxiety before exams, and she has completely reworked 
her Abnormal Psychology class to include mindfulness.

Dr. Eskine identified three goals for her Abnormal Psychology class: "1) give students a new 
way to alleviate stress, 2) explore how contemplation/mindfulness is used as treatment for 
psychological illness, and 3) foster compassion for those suffering from psychological illness." 
Students are required to select a specific practice to research and incorporate into their lives 
for the duration of the semester. Students chose a diverse array of practices from music 
listening to Qi Gong to yoga. Informal discussions around the effective stress relief are 
positive. Overall students report feeling calmer, more centered, and better focused. Dr. Eskine 
has also lectured on the benefits of meditation for populations suffering from psychological 
illness; this lesson was extended to consider societal benefits of a contemplative mental health 
system. Dr. Eskine writes that "students suggested that a contemplative system would carry 
less of a stigma and help society to focus on mental health rather than mental illness."

(An interesting footnote: Dr. Eskine also used a breathing practice to demonstrate how to use 
a statistic. She asked each student how stressed they were on a scale from 1 to 8, and then 
asked them to focus on breath for one minute. She then measured their stress again. In both of 



of her statistics classes there was a significant decrease in self-reported stress after focusing on 
the breath.)

Regarding the effectiveness/impact of her implemented pedagogy, Dr. Eskine writes: "There 
are a number of areas that have been impacted by my implemented changes. First, I believe I 
have increased communications by deepening my understanding of my students attention, focus, 
energy and emotional states. I also believe that  practice has increased my flexibility in the 
classroom like being better at coming up with alternative examples, changing tests/assignments 
to more closely fit the needs of the students. And finally students report that being less stress as 
a result of the class."

Dr. Eskine surveyed the students in her Abnormal Psychology class at the end of the fall 
semester. The results of this survey follow:

1. Did you enjoy the class

     Yes=29, no=1, sometime=2

2. Did you find the mindfulness practice helpful?

     Yes=32 (no one said no!)

3. Would you say that your experience with this class had any effect on your overall 
stress level?

     Yes=28, no=4

The class had 32 students in it; all responded.

Ross Louis, Communications

Ross Louis joined the Communication Studies program at Xavier in 2003 and teaches courses 
from a performance studies perspective. He currently serves as the Chair of the Department of 
Communications. His recent research addresses how citizenship is performed in post-Katrina 
New Orleans and has appeared in Text and Performance Quarterly and The Review of Black 
Political Economy. He serves as editor of XULAneXUS, Xavier's online undergraduate research 
journal, and has previously served as service-learning faculty in residence for CAT.

Dr. Louis began a personal practice of mindfulness in March 2012, meditating and reading 
texts from Eastern spiritual traditions as well as secular sources. Soon thereafter, he observed 
that this work was having an impact on his interactions with others, in both his personal and 
professional life. In addition to sitting quietly every morning, Dr. Louis experimented with 
small mindfulness exercises throughout his day on Xavier's campus. He writes that he was 
particularly interested in "merely observing (not evaluating) my body, thoughts, and emotions 
during various interactions with students." He observed the reaction of his body to a disruption 
during lecture, his chain of thoughts as he entered the classroom. These simple exercises proved 
disruptive to Dr. Louis' "standard teaching script" and what he calls his "professor persona." 



This lead to a realization: "I am frequently on autopilot in the classroom, moving from one 
rehearsed teaching behavior/thought/emotion to the next, usually without awareness."

Through participation in CAT’s ongoing contemplative sessions, Dr. Louis came to see his 
personal mindfulness practice having clear connections to his pedagogy. Even before 
participation in Sustaining the Dialog, Dr. Louis implemented small meditation exercises in his 
performance-oriented Communication Studies courses, which he practiced alongside his 
students. In Fundamentals of Public Speaking, for example, he revised a traditional warm-up 
session before graded speeches, asking students to begin from a position of stillness and quiet. 
"We stand, shifting slightly from right to left, forward and backward, until we find an 
equilibrium that balances our bodies along a horizontal and vertical axis. Then, we follow our 
breaths inward and outward. While this brief exercise takes no more than one minute, I am 
struck by how still and quiet our bodies become. The exercise seems to function as both a 
relaxation technique and a community effort toward mindfulness."

In his proposal, Dr. Louis identified his goal as linking "discussions of mindfulness to academic 
content, always balancing such discussion with embodied practice.... My wish is to enhance 
both student learning and my lived experience as a teacher through in-class moments of shared, 
embodied presence."

Regarding the Summer Session, Dr. Louis writes: "My pedagogy was already shifting prior to 
attending the summer session, as was my own growing meditative practice. And yet spending a 
full week with others who were trying something in earnest had a dramatic impact on my 
willingness to be open to new views of teaching, of encountering students, and of the classroom 
as a space for compassion."

After being selected for Sustaining the Dialog and participating in the 2013 Summer Session on 
Contemplative Pedagogy, Dr. Louis reports that he is setting a contemplative intention for 
each class meeting. He cites a question that was repeated throughout the Summer Session: 
"What is it that I am trying to cultivate in this class?" As Dr. Louis writes, this has proven to 
be a useful "guiding question that brings me back to considerations of meaning and value when 
preparing for a class meeting."

As the semester opened a few weeks ago, I told students that I was interested in 
discovering what "compassionate, contemplative communication" meant, felt like, looked 
like. While I understand each of these terms in isolation, I had not previously considered 
what they meant together. In ten years of teaching Communication Studies at Xavier, I 
had never consciously, intentionally considered "compassion" or "contemplation" as part 
of my communication instruction or research.

Regarding the effectiveness/impact of his implemented pedagogy, Dr. Louis writes: "The 
biggest shift to my teaching — and I hope student learning too — is the inclusion of an explicit 
learning objective in every Communication Studies course I teach: to practice compassionate 
contemplative communication. I have observed more openness among students to collaborate in 
groups and to offer each other support during and after presentations."

Dr. Louis also noted: "Several students have referenced, as examples in their own speeches, the 



usefulness of breathing or meditative exercises when combating anxiety, sadness, or change."

Dr. Louis asked students about "contemplative, compassionate communication" in the final 
exam; student responses may be found in Appendix I. 

Lisa Schulte, Psychology

Dr. Schulte has worked at Xavier University since 1993 and served as chair of the psychology 
department for seven years. Her research interests include prejudice and discrimination and 
positive psychology, with current research focused on both the scholarship of teaching and 
learning (SOTL) and positive psychology.

Dr. Schulte identifies strongly with her role as a teacher. She serves as a mentor and role 
model to her students, as well as a facilitator of learning. Her role, as she sees it, is that of a 
guide: clarifying, elaborating, and summarizing discussions. She emphasizes student ownership 
of learning, utilizing techniques such as interteaching in psychology classes. Because of this, she 
understands learning as a "complex, integrated, and active process," as she wrote in her 
proposal.

In addition to further understanding and enriching student learning, Dr. Schulte hopes her 
grant will advance her research on "qualities of the student (i.e., engagement) and their 
relationship to course satisfaction and performance." The ultimate goal of this work is 
"enriching student experience, fostering self-evaluation and critical thinking, and promoting the 
application of what is learned to life outside of the classroom."

Dr. Schulte also noted the consonance between Xavier's mission (to create a “more just and 
humane society”) and that of the Center for Contemplative Mind in Society (to create a “more 
just and compassionate society”).

Dr. Schulte also reported a "very personal basis" for her interest in the initiative. She resides in 
LaPlace, Louisiana, and experienced flooding during Hurricane Isaac in 2012. The process of 
recovery was stressful and "almost overwhelming." During this time she began exploring the 
field of positive psychology; she was especially interested by exercises in gratitude. She kept a 
journal focused on gratitude and made a special effort to focus on her emotions and reactions. 
This introspection proved to be of great value, enabling her appreciation and enjoyment of 
positive aspects of her life. She began to sharing her experience of these benefits with others, 
informally, and expressed interest in learning how to "share the benefits of introspective 
practices" with her students.

Regarding the Summer Session, Dr. Schulte writes: "An impact of the summer session has been 
that I have developed a meditation practice (not only in our group but on my own as well). I 
have also incorporated many other contemplative practices into my daily, weekly, and/or 
monthly routine. Through a combination of the contemplative practices, and teaching/
researching positive psychology, I have experienced a greater sense of well-being."

After attending the Summer Session on Contemplative Pedagogy, Dr. Schulte has incorporated 
contemplative practices from around the world in her positive psychology class. Her syllabus 



specifies these practices will have "a focus on enhancing understanding of and compassion for 
the self and others. In the context of positive psychology, the goal of this integration includes 
enhancing signature strengths, optimal functioning, and well-being."

Dr. Schulte has incorporated contemplative practices in three of her four classes (two sections 
of introductory psychology and one section of positive psychology). In the positive psychology 
course, students engage in contemplative practices (meditation and journaling) both in and out 
of class, while students in the introductory class periodically engage in in-class journaling.

When asked to reflect on her participation in the Sustaining the Dialog initiative, Dr. Schulte 
wrote about "the importance of knowing my students on many levels. I have found myself 
opening up to, and learning more about, the personal lives, concerns, motivations, etc., of 
students."

Regarding the effectiveness/impact of her implemented pedagogy, Dr. Schulte writes: "I am 
currently collecting data regarding whether the incorporation of contemplative practices in my 
courses has effected student performance (which would be a reflection of understanding). I do 
not have the final data as of yet."

However, Dr. Schulte also noted: "Students provided feedback during the closing ceremony in 
my positive psychology course (fall 2013). During this ceremony many students reflected that 
they will continue their practice (started as a function of a course assignment) because they 
found it to be very beneficial." 



•Appendix D•

Xavier Faculty React to Sentipensante Pedagogy

For our seventh annual Fall Faculty Book Club, we read Sentipensante (Sensing/Thinking) 
Pedagogy: Educating for Wholeness, Social Justice and Liberation by Laura I. Rendón.

At our final meeting, we asked our participating faculty to jot down some thoughts. Here is 
what they wrote.

The book challenged traditional approaches to teaching and learning and challenged 
readers to embrace a holistic approach to teaching which brings together both mind and 
heart and embraces a social justice stance.

Very comforting to have so many others feel as I do. Important to remember that we 
are responsible for our own outcomes and we cannot really focus on how this 
pedagogical endeavor affects others even though you hope it will be positive. The 
potential latent value of sentipensante practices is also intriguing as is the collateral 
leaning component.

The book provided an interesting conversation about the nuts and bolts of implementing 
contemplative pedagogy in the classroom.

Useful discussion on how to sustain myself in my career — by building sustenance into 
my professional and personal life, blended.

Thought provoking! This book points out our society’s disconnect with the whole self 
and emphasizes its obsession with reaching non-integrative goals and measures. My 
questions is, “How do we change this?”

The best practices are subversive. Love is subversive!

The book reinforced the idea that the goal of education is to develop well-rounded 
individuals who possess knowledge and wisdom. Professors need to design a 
relationship-centered classroom based on caring, support and validation. Tests and 
grades should not be used as punitive measures, but as feedback mechanisms that assist 
in determining where the student is at a particular point in time.

Laura Rendón describes how to incorporate sensing/thinking pedagogy. Although the 
author describes the process eloquently, at times the book is lengthy.

This was a good read in that it made me think about what I do and how I can be more 
effective. There are a lot of great ideas, but sometimes the narrative was so subjective 
that it did not seem scholarly.



Examples of involving/engaging students were wonderful and inspiring.

What repercussions will we face if we do not acknowledge the existence of the 
emotional and spiritual along with the intellectual? Woe unto humanity if we do not!

Sentipensante pedagogy is concerned with engagement strategies that are associated 
with a rational and contemplative education. Engaging sentipensante pedagogy can be 
transformative and liberating.

On the whole, I felt it was a bit idealistic, however it does bring up some important 
points. We should always remember to nurture the whole students. I thinnk depending 
on the class and enthusiasm of the instructor one could be successful with this strategy, 
and we should all strive to be.

A voice crying in the wilderness, but there are more and more voices!

This entry was posted to the CAT weblog on Tuesday, November 19th, 2013 at 3:39 pm by Bart Everson.

http://cat.xula.edu/food/xavier-faculty-react-to-sentipensante-pedagogy/



• Appendix E •

Evaluation data for “The Contemplative 
Classroom” (January 16, 2014)

Collected via CAT's standard evaluation form at the event 
itself.

Attendance: 21

How useful was this workshop?

Average 4.6 out of 5 (21 responding)

How likely are you to use the information presented in your teaching and/or 
professional life?

Average 4.32 out of 5 (19 responding)

What worked?

• Examples of the topic from different disciplinary perspective.
• Short presentations w/specific examples.
• Examples of how such techniques of contemplation are integrated in different 

disciplines.
• All great.
• 3 speakers. Hands on examples.
• Great.
• Everything.
• Three panel discussion. (PowerPoint, now incorporated in their respective classes, 

interactive exercises)
• Addressing the student needs.
• Different points on how it can be used.
• Examples tom class; interactive.
• The demonstrations.
• Everything.
• I especially liked Lisa's demonstration of how to the contemplative practices in courses. 

The hands on demonstration was effective. Ross' presentation was interesting & 
prompted my ideas for increasing class discussion in meaningful way. Kate's 
"Superwoman" pose was fun add helpful!!

• Description of practices in class and example methods/techniques.
• Practicing experiences.



• Examples and classroom usage.
• Concise, practical demonstrations easy to apply.

What didn't work?

• Nothing.
• NA
• Too little time.
• Nothing.
• No complaints.
• Too little time for in-depth material.
• How to work with noon-compliant student.
• Unclear premise - contemplation.
• More time?
• Not so clear n terms of assessing sick practices & how objectives are accomplished with 

some practices.
• NA (perhaps too little interaction b/t presenters and audience).

Suggested improvement(s)/future topics...

• Helpful apps for teaching.
• Assignment/exercise handouts would be nice.
• More time!
• Perhaps a long period of time to address how these practices are used in other 

disciplines.
• NA
• More sessions in Xavier South!
• A bit more information on the pedagogical value, was to assess, etc. for some specific 

disciplines. Great Workshop!
• It would be great to continue w/testimonies from students about the effect of 

contemplative practices on them.
• Research on the impact of contemplative pedagogy as a follow-up discussion.



•Appendix F•

Follow-up Survey Results for 
“The Contemplative Classroom”
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•Appendix G•

Morning Meditation 
Flyer
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and 

personal 
lives, 

including 
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Financial Report



Grant No.: Fund Code:

Project Title:

Grant Period:

Principal Investigator:

Expenditures as of:

Budget Expenditures Encumbrances Unexpended Balance
61 Faculty Salaries -$                               -$                               -$                               -$                               
62 Staff Salaries -                                -                                -                                -                                
63 Student Wages                      -                                -                                -                                -                                

Total Personnel: -$                               -$                               -$                               -$                               

64 Stipends -$                               -$                               -$                               -$                               
65 Fringe Benefits -                                -                                -                                -                                
71 Travel 4,353.24                        4,353.24                        -                                -                                
72 Equipment -                                -                                -                                -                                
73 Supplies -                                -                                -                                -                                
75 Other Expenses 646.76                           646.76                           -                                -                                

7506 Contr Serv, Consult, etc. -                                -                                -                                -                                
76 Scholarships -                                -                                -                                -                                
77 Capital Expenditures -                                -                                -                                -                                

5,000.00$                       5,000.00$                       -$                               -$                               

7180 -                                -                                -                                -                                

5,000.00$                      5,000.00$                      -$                              -$                              Total Direct & Indirect Cost:

Facilities and Admin Expense:

Total Direct Cost:

280255

Monthly Expenditure Report

XAVIER UNIVERSITY OF LOUISIANA
Office of Fiscal Services

Grants and Contracts

NOTE: Please report any discrepencies to the Grants & Contracts Department within five (5) days of receipt of this report to ensure that 
corrections are made in a timely manner. The Grant Accountant Responsible for managing this Grant is Trenell Richardson.  Please 
contact Trenell  at ext. 4798 to discuss any matters pertaining to this grant.

G280255

Sustaining the Dialog

02/15/2013 through 05/01/2013

Bart Everson

12/19/2013
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•Appendix I•

Student Responses

From the final exam for Dr. Ross Louis’ honors public speaking course, 
December, 2013.










































